ELA    Grade: 4 Unit: The World Around Me

Essential Question:  How does literature help us understand ourselves and others?
In this series of four lessons, students: 

· Identify the features of gossip through literature study

· Analyze the effects of gossip through informational text analysis

· Explore the roles of participants in gossiping through role play 

· Write an essay supporting their point of view with evidence from resources analyzed

Summary

	Lesson I:  Mr. Peabody’s Apples

Objectives:

· Analyze a painting, “The Gossip,” by Norman Rockwell.

· Examine theme and author's purpose of a fictional picture book
	Lesson II:   Mr. Peabody’s Apples

Objectives:

· Complete a Close Read of Mr. Peabody's Apples.
· Use the illustrations in the text to further understanding of the story and theme

· Make connections to characters and events in book

	Lesson III:   “Gossip and Rumors”

Objectives:

· Use informational text to identify types of gossip, the gossip’s motivation and the effects on others.

· Engage effectively in class discussion

· Work in small groups to present various gossip topics to class
	Lesson IV:   Choices and Voices
Objectives:  

· Create and present a role play scenario that depicts gossip and its effects


Alignment to CCLS:
RL.4.1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

RL.4.2: Determine a theme of a story, drama, or poem from details in the text; summarize the text.

RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions).

RL.4.7: Make connections between the text of a story or drama and a visual or oral presentation of the text, identifying where each version reflects specific descriptions and directions in the text.
RL.4.11: Recognize, interpret and make connections in narratives, poetry and drama to other texts, ideas, cultural perspectives, personal events and situations.


Self-select text based upon personal preferences

RI.4.1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

RI.4.2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.

RI.4.9:  Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.

RF.4.4: Read with sufficient accuracy and fluency to support comprehension.

Read grade-level text with purpose and understanding.

Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression.

Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

W.4.1: Write opinion pieces on topics or texts, supporting a point of view with reasons and information. 

Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer’s purpose.

Provide reasons that are supported by facts and details.

Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

Provide a concluding statement or section related to the opinion presented.

W.4.4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

W.4.5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.

W.4.9: Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”).

Apply grade 4 Reading standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points in a text”).

SL.4.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

Follow agreed-upon rules for discussions and carry out assigned roles.

Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.

Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

SL.4.2: Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

SL.4.4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

L.4.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses.

Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).

Form and use prepositional phrases.

Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.*

Correctly use frequently confused words (e.g., to, too, two; there, their).*

L.4.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Use correct capitalization.

Use commas and quotation marks to mark direct speech and quotations from a text.

Use a comma before a coordinating conjunction in a compound sentence.

Spell grade-appropriate words correctly, consulting references as needed.

L.4.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Choose words and phrases to convey ideas precisely.*

Choose punctuation for effect.*

Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

Lesson I  Mr. Peabody’s Apples

Required Materials:

· “The Gossip” by Norman Rockwell

· Mr. Peabody’s Apples by Madonna (class set)

· Prepared Exit Slips

Procedures 

1. Lead- In:  

The teacher will display the painting “The Gossip” by Norman Rockwell.  The teacher will tell the students the name of the painting and ask what gossip is.  The students will study the picture and answer the following questions, using details in the picture to support their answers:
a. What do you think is happening? What do you see that makes you say that?
b. Who do you think started the gossip? What do you see that makes you say that?
c. Who do you think is the subject of the gossip? What do you see that makes you say that?
d. In your opinion, how do you think the person feels about being the subject?
e. Why do you think the people in the picture continued to spread the gossip?

The teacher will not offer indicate wrong/right answers.  Students will be prompted to always provide evidence from the painting to back up their answers.  Students will be thanked for participating in this brainstorming activity, and move on to the next activity.
2. Step by Step:
a. The teacher will present the book, Mr. Peabody’s Apples.
b. The teacher will read the inside cover and review the elements of a folktale.
c. The teacher will display the cover and inside illustrations and note the similarity in style to Norman Rockwell’s painting style.

d. The teacher will ask students what feelings these illustrations convey.

e. The teacher will read the book to the students.
f. The students will review the definitions of theme and author's purpose.
g. The students will be asked to write down the central theme of Mr. Peabody's Apples and the author’s purpose.
h. The students will share their responses with the class.
i. The teacher will write down class-generated theme and author's purpose on the board for all to copy.
3. Closure:
Students will reflect on the experience of being the target of gossip from both personal experience and evidence from the book and painting. Students will be given an Exit Slip with the questions "What is the central theme of the painting "The Gossip," " and "What might be the painter's purpose for painting the picture?"  The teacher will collect these slips and assess the responses.
Differentiation

Advanced:
· During the Close Read, advanced students will be asked more inferential questions.

Struggling:

· At the start of the lesson, the teacher will provide a translation of the word Gossip for each struggling ELL in their own language.   This will be written on a card, on the board, or somewhere that can be seen for the duration of the unit.

· During the painting discussion, struggling ELLs will be encouraged to come up to the painting to point to their answers.  They will use sentence starters (written on sentence strips and taped near the painting) to give their answers.  During the book discussion, struggling ELLs will be given flashcards (or index cards glued/taped to tongue depressors).  Taped or glued to each flashcard will be clipart that displays various human emotions, such as happy, sad, embarrassed, angry, shy, confused.  On the flip side of the cards, the teacher will have written sentence starters, such as He feels ___________ ., She feels _____________.,   He is _____________., and She is ______________.   Struggling ELLs could use these cards to give answers to item d listed above: "The teacher will ask students what feelings these illustrations convey."

· Struggling ELLs will get an Exit Slip that asks "How does gossip make Mr. Peabody feel?"  The sentence starter will be written on the Exit Slip: Gossip makes Mr. Peabody feel _________________ .  Students can use their flash card from today's lesson to help them identify and spell a feeling.

Homework/Assessment

Advanced:
· Respond to the following quotes from Mr. Peabody’s Apples: “It doesn’t matter what it looked like, what matters is the truth.”
“Now you must go and pick up all the feathers.”  What does Mr. Peabody mean by these quotes?

Struggling: 

· Low-level ELLs will be asked to sketch a picture of their favorite scene from the book, "Mr. Pea body's Apples."  They will be asked to label as many items in the picture as possible.  If they have the English language skills, they will also be asked to write 2-3 complete sentences describing their sketch.  If they are unable to write complete sentences, the teacher will sit with them at the next lesson and help them write these sentences directly onto the sketch.
Lesson II  Mr. Peabody’s Apples

Required Materials:

· “The Gossip” by Norman Rockwell

· Mr. Peabody’s Apples by Madonna (class set)

· Prepared Exit Slip
Procedures 

a. Lead- In:  Students will share their responses to the quotes from the book Mr. Peabody’s Apples. (Lesson I homework)

b. Step by Step:

a. Teacher will give each student a copy of the book Mr. Peabody’s Apples.  

b. Students will read the book independently.

c. Teacher will then read the book aloud to the students, as they follow along in their own books. 

d. Students will be encouraged to take notes as teacher is reading.

e. Teacher will ask students text-dependent questions, as well as illustration-dependent questions.

f. Only responses that are supported by evidence from the book/illustrations will be accepted.

g. In order to allow students to practice their writing, the teacher will stop at pre-selected questions and ask students to write down their responses using complete sentences and correct grammar.  Then, the teacher will ask students to read their responses, exactly as they were written.  

	page
	Text
	Ilustration

	Inside cover
	
	Is Happville a happy place? (Consider the colors Loren Long used)

What are the people in the street doing?

	4, 5
	Why did the author choose “Happville” as the name of the town?
	What does the water tower say?

What are the kids doing?

	6,7
	
	What is the weather like?

What mood is the illustrator trying to convey?

How do you think the illustrator wants us to feel about Happville?

What are the kids doing?

What expressions are on their faces?

Are they enjoying the game?

Why did the author include so many pictures before the book even started? What information is the illustrator sharing with us through his illustrations?

	8,9
	Why didn’t anyone care if they won or lost the baseball game?

What did evidence the book give us that Billy admires Mr. Peabody?
	Which boy is Billy?  What evidence in the text lets us know that?

	10,11
	What did Tommy think Mr. Peabody was doing?  Why?

What did Tommy decide to do?
	Does Mr. Funkadeli see Mr. Peabody holding the apple?

Is Mr. Peabody trying to hide the fact that he is taking the apple?

	12,13
	Why did Tommy and his friends watch Mr. Peabody?

Why were they going to tell their friends?

Who eventually was told?
	Does Mr. Peabody know the kids are watching him?

Are the kids in the shadows or out in the sunlight?

Does the illustration make it appear they are hiding?

	14-17
	Why didn’t anyone show up for the baseball game on Saturday?

How did Mr. Peabody feel when Billy told him what people thought?

How did Mr. Peabody want to solve this dilemma?
	What expression is on Mr. Peabody’s face?

What expression is on Billy’s face?

How might they be feeling

Why do you think Loren Long chose to use different coloring in these illustrations?  

	18, 19
	How did people treat Mr. Peabody as he walked to Mr. Funkadeli’s fruit market?

Was Mr. Peabody stealing the apples? How do you know?

What is Billy going to do?

What does Mr. Peabody want Billy to tell Tommy? Why?
	Based on the expression on Billy’s face, how might he be feeling?  Why?

	20,21
	How did Tommy feel when he found out the truth?

What did Mr. Peabody want Tommy to do?
	Does Tommy’s posture tell us anything about the way he might be feeling?

	22, 23
	What did Mr. Peabody ask Tommy to do?

What happened when Tommy cut open the pillow?
	What illustration is on page 22?  Look closely-what do you see coming off the top of the trees?  Why are the trees leaning?  

Why does Loren Long include the picture of the blowing trees on page 22? What does he want us to know?

	24,25
	
	Explain in detail what you see in this picture.  What does Loren Long want us to realize when we see this picture?

How does this illustration help us to better understand the story?

	26,27
	Did Tommy understand why Mr. Peabody asked him to cut open the pillow?

What did Mr. Peabody ask Tommy to do once the pillow was cut open?

What was Tommy’s reaction?

What did Mr. Peabody say the feathers represent?
	What expression is on Tommy’s face? 

What does he now understand?

	28,29
	What did Mr. Peabody want Tommy to learn?

What advice did he give him?
	Look closely at the picture-what do you see?

Look past Mr. Peabody-what do you see?  Where will these feathers go?

	30
	
	The story has ended, but Loren Long included this final illustration.

Look closely through the window-Who do you see in the picture (hint-look at the hat!) What are the children doing? What is the weather like?  How do you think everyone is feeling?  

What do you see blowing through the window?

Why did the illustrator include this picture?  How does it support the theme of this folktale?


c. Closure:

a. The teacher will ask the class the following questions:  

1. Reflect on the painting “The Gossip.” Did Norman Rockwell need words to tell his story?  
2. Do the painting and the book share a common theme?  
3. What is that theme?

b. 
Teacher will give students an exit slip with the following 2 questions:

1. 
Why do you think Tommy spread gossip about Mr. Peabody? 

2. 
How could Tommy have handled the situation differently?  

Differentiation

Advanced:
· Students will be asked the more inferential questions regarding Mr. Peabody's Apples. The teacher will pre-select those questions ahead of time.

Struggling:

· For struggling ELLs who do not have the language skills to answer many of the questions from the Close Read, the teacher will write answers on the blackboard, or chart paper, for these students to copy.  This will help struggling get a feel for the language, and keep them engaged.  Then, when the non-struggling students are engaged in writing down their answers to a question, the teacher will sit with the struggling students and review the previous lesson's homework.  The teacher will help those students who could not write sentences, and will edit the sentences of those students who were able to write.  If time allows, the teacher will ask these students to show their pictures, and read their sentences, to the class. 

The Exit Slip for struggling ELLs will ask "Identify all of the feelings that gossip can make you feel."  The teacher must be sure to explain the Exit Slip question to the struggling ELL, and remind them that they have flashcards that can help them identify and spell all the different feelings.

Homework/Assessment

Reflect on a time you have experienced gossip.  Were you the subject, the gossiper or a bystander?  Write a journal entry describing the experience.

Advanced:

· Reflect on a time you have experienced gossip.  Were you the subject, the gossiper or a bystander?  Write a journal entry describing the experience.  Compare your experience to Mr. Peabody’s, Tommy’s and Billy’s. 

Struggling:

· The teacher will revisit what the word Gossip means.  Struggling ELLs will say the word in their own language.  The teacher will explain that they must reflect on a time when experienced gossip.  Were they the subject, the gossiper or a bystander?  (The teacher will show the struggling ELLS clipart to explain what "the subject," "the gossiper," and the "bystander" mean.  Students will be asked to create an illustration describing their experience.  Students will be asked to write 2-3 complete sentences to explain their drawing. 

Lesson III “It’s My Life-Gossip and Rumors”

Required Materials:

· Computers with internet connections

· Poster supplies

Procedures 

1. Lead- In: 

a. Review responses to homework assignment that draws on students own experiences with gossip, and have the struggling

ELLS show thief drawings and read their sentences. (If some ELLs could not write sentences, the teacher will sit with them at a later time during this lesson to help them formulate sentences.)

2.
Step by Step:

a.     
Teacher will display the website www.pbskids.org/itsmylife/friends
b.      
Click on the page  “Gossip and Rumors” 

c.       
As a group, students will discuss the page “Did You Hear.”

d.      
The teacher will divide students into small groups.

e.        Each group will be assigned a Topic (see below) from “Topics on Gossip and Rumors” to read and to make a poster.

f.   
Each group will present their poster to the class. 
Topics on Gossip and Rumors
1. What the Words Mean

2. Different Types

3. Why Do People Do It?

4. Why it Hurts? Why it's Wrong?
5. Breaking the Chain

6. When the Rumor's About You

3.
Closure:

a. Students will identify the type of gossip spread about Mr. Peabody and what may have been Tommy’s motivation.

Differentiation

Advanced:
· After they are finished creating their poster, these students can write an informative paragraph that explains their poster.

Struggling:
· Struggling ELLs will be assigned to work with a group of students who have strong English language skills.  The entire group will be responsible for creating and presenting the poster.  The teacher will circulate around the room to ensure all students are participating, and provide language support for struggling ELLs.

Homework/Assessment

Advanced:
· Respond to the following in your journal:
1. I think the most common reason kids spread gossip and rumors is:
2. If I hear one person spreading rumors or lies about another, I would:
3. Here are some things that I might do to help reduce the amount of rumors and gossiping among my friends:
4. What can teachers and administrators do to help reduce the amount of rumors and gossiping among students?

Struggling:

· Respond to the following in your journal:
1. Why is gossip bad?
2. How can you stop gossip in this school?

· Struggling students can either answer these 2 questions using complete sentences, or they can draw a picture that answers these questions.  The teacher will need to make sure that the struggling ELLs understand the HW assignment before the class ends.

Lesson IV  Voices and Choices

Required Materials:

· “The Gossip” by Norman Rockwell

· Mr. Peabody’s Apples by Madonna (class set)

· Posters-“Gossip and Rumors”

· Essay graphic organizer

Procedures:
1. Lead- In: 

a. Students will share responses to journal entries from homework.  Struggling ELLs will share their drawings, if they weren't

able to write responses to the HW questions.

2. Step by Step:
a. Students will be broken up into small groups
b. Each group will create a small role playing scenario of gossip and how they would handle it. Each scenario must include:
i. A gossiper, the others who share the gossip, the target/subject, and the bystanders
ii. The effect the gossip has on the target
iii. A solution to stop the spread of gossip
3. Closure:
a. Students will share their scenarios and reflect on the experience.

Differentiation

Advanced:

· These students will create a set of questions that, if time allows, they will ask their audience after their role play is finished.

Struggling:
· The teacher will rotate through the groups and provide language assistance as necessary.    Groups with struggling ELLs will be asked to write a simple dialogue for the ELLs in the group.  The teacher will sit with the ELLs and practice the dialogue, and stand beside the ELLs during the role play just in case he/she needs help with the words
Homework/Assessment

· Students will have one week to prepare an essay based on the following prompt:

What is gossip? How does gossip affect the people involved, the gossiper(s), the target and the bystanders?  What are some solutions to stop the spread of gossip? Use information from Mr. Peabody’s Apples, “The Gossip,” the website “Gossip and Rumors,” the role plays presented by the class, your journal entries, and your personal experience to respond.  Be sure to refer to the checklist:
Do I have an introduction?
Have I used supporting evidence from the texts/painting/presentations?
Do I have a conclusion?
Is my essay well organized?
Have I checked grammar and spelling?
Is my essay presented neatly?

*Rough drafts must be brought in on day four for review.

Advanced:

· Include a paragraph discussing a school wide solution to the problem of gossiping.  

Struggling:

· Struggling ELLs (low beginner) may not have the language skills to write an essay, or they have not yet been taught how to write an essay.  In that case, they should either be asked to write sentences, or write 1 paragraph, depending upon the skills of the student.  



Task: Writing sentences:
What is gossip and how can you stop it?  You are going to write 2-3 sentences that explain one solution to stop the spread of gossip.  
Use information from Mr. Peabody’s Apples, “The Gossip,” the website “Gossip and Rumors,” the role plays presented by the class, 

your journal entries, and your personal experience to respond.  



Task: Writing a paragraph:
What is gossip and how can you stop it?  You are going to write 1 paragraph that explains one solution to stop the spread of
gossip.  Use information from Mr. Peabody’s Apples, “The Gossip,” the website “Gossip and Rumors,” the role plays presented by

the class, your journal entries, and your personal experience to respond.  


Be sure to refer to the checklist:

· Do I have a topic sentence?
· Did I use periods?
· Did I capitalize the 1st letter of each sentence?
· Did I use examples from the text, website or presentations?
Below is a graphic organizer that the students can use to organize their essays:

	Answer the questions.  Use specific details from the resources we analyzed and your own experiences.

	What is gossip?

What is the role of: the gossiper(s), the bystanders, and the target?  
	

	
	

	
	

	
	

	
	

	
	

	Why do you think the gossiper(s) spreads the gossip? Does this happen often at school?
	

	
	

	
	

	
	

	
	

	
	

	
	

	How do you think the target feels when the gossip is spread about him/her?  Has this ever happened to you?  How did you feel?
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	What could you do if you knew someone who was the target of gossip? Would you participate or would you try to stop it? How?
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	Is gossip hurtful? Do you think it is a form of bullying?  If so, explain.  What is your opinion of gossip and those who spread it?
	

	
	

	
	

	
	

	
	

	
	


Essay Graphic Organizer


